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Teaching and Learning Policy 
 

 

Our Guiding Principles  

 

▪ Our school mission statement is to achieve excellence together.   

This encompasses all who engage in shaping the lives and the future of the children at 

Darlinghurst Academy; staff, governors, parents and carers, wider services and community 

links. 

   

▪ Our vision is to be an exceptional school; inclusive and progressive, where everyone 

matters and everyone achieves. This is underpinned by our values.  

Academy Values: Achievement, Belonging, Confidence, Determination and Excellence 

British Values: Democracy, Rule of law, Tolerance, Mutual Respect, Individual Liberty  

 

With values at the heart of the academy we aim to provide children with the skills to 

understand their own and others actions and to grow to be independent, reliable and 

courteous members of the academy and wider community.  

By modelling our values, adults build positive relationships with all of our children so that 

they understand their learning needs, their character and the ways that they 

communicate need. This includes focus on children’s mental health and wellbeing, 
emotions alongside their academic needs.  

 

▪ Our belief is that education is transformational. Our role is to support all of our children to 

succeed irrespective of their starting points. We understand that ‘equal’ treatment is not 
always sufficient to give ‘equitable’ outcomes – some students need more than others. We 

are committed to an holistic approach giving children whatever support they need to 

ensure they make the progress necessary to get the successful outcomes that they 

deserve. We work tirelessly to remove barriers to learning for all children. We believe that 

relationships are the most important thing in education. The way that staff and students 

relate to each other is fundamental to the success of what we are trying to achieve. 

Relational practice is at the heart of provision.  

 

▪ We are committed to supporting our children, helping them flourish with clear expectations 

that are held tightly with respect, kindness and compassion. We promote personal 

attributes (known as Rainbow words) within every day life.  

Personal attributes (known as Rainbow words)  

Kindness, Trustworthiness, Resilience, Self-worth and Self-respect 

This commitment is so that all children possess the personal attributes to be good citizens, 

who show a sense of humanity, responsibility and belonging – succeeding in a complex 

world. 
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Aims :  

▪ Have high expectations and ambition for all. 

▪ Provide excellent and consistent teaching steeped in best practice.  

▪ Use a consistent and calm adult led approach that contributes to emotionally safe, positive 

learning environments. 

▪ Use predictable routines that provide safe boundaries including known lesson structures so 

that everyone knows what is expected and what they need to do.  

▪ Provide an inclusive learning environment that nurtures every child’s emotional wellbeing, 
teaches appropriate behaviours and ensures everyone is supported to learn and achieve 

their very best. 

▪ Focus on trauma aware and neuro informed teaching and learning strategies to ensure 

lessons challenge, develop and meet the needs of all children.  

▪ Nurture every child in their learning and support their cognitive, emotional and social 

development. 

▪ Follow progression models within the curriculum to builds on prior learning and deepens 

understanding.   

▪ Celebrate achievements – big and small  

▪ Empower children to become: 

 Successful learners 

Prepared for change  

Active citizens 

Confident individuals 

Effective contributors 

 
 

The Darlinghurst Direction (Appendix 1) 

 

Children and staff, follow the Darlinghurst Direction. This mantra is followed to ensure consistency 

and shared responsibility. The Direction is a guide and outlines the three rules:  

1 Be ready to learn     2 Be respectful in our relationships      3 Be safe in our choices 

 

Alongside the rules and actions and routines that support teaching, learning, attitudes and 

behaviours, the predictable routines and lesson structures across the academy provide positive 

environments for learning.  

Lesson structures all follow a layered approach. This means children and staff know what is 

expected of them. Lessons are taught in chunks that support assessment and learning. Parts of the 

layered lesson include opportunities for children to show what they know, learn and do and to 

take next steps in learning too.  

Children actively engage in learning with talk partners and staff use a repertoire of questioning 

and feedback strategies for maximising participation.  
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The Excellence Framework (Appendix 2) 

 

The Excellence Framework is a guide to teachers. It contains a list of rudiments of practice. There 

are #34 pre-agreed areas which staff follow with clear actions and examples.  

Categories include (this is not an exhaustive list):  

- Using relational practice  

- Preparation and planning  

- Narrating the positive  

- Maximising learning and engagement  

- Refined routines  

- Explicit instructions  

- Teaching of lessons in manageable chunks  

- Prioritising oracy and vocabulary  

- Scaffolding learning  

- Retrieval practice  

- Purposeful questioning  

- Consolidating learning / addressing misconceptions  

 

The Framework and core routines provide consistency and certainty for teachers and children. 

Boundaries and structures ensure that staff and children know what is expected and the roles 

that they undertake within the classroom.  

Children are active in their learning and familiar with layered approaches in lesson structures.  

Staff are skilled in effective techniques, built upon models of best practice.   

 

The Excellence Framework is embedded within staff development and monitoring cycles.  

This allows for a continuum of practice and feedback with learning walks and ‘drop in’s’ to 
lessons used as a regular monitoring and PD opportunity.  The use of praise and prompts are 

used as feedback strategies (against an area/areas within the framework). In addition to this 

‘spotlights’ are shone on key areas for the whole teaching team for consistent practice. Staff are 

expected to use self-reflection and learning reviews to support and evidence excellence.  

 

A ‘review of learning’ is a longer visit to a classroom that provides opportunity for staff to 

demonstrate excellence against the framework. This is in an agreed area or within their subject 

leadership.  This is via invitation to a lesson (approx. 20 – 30 minutes). A written summary is 

produced and shared with face to face feedback undertaken. Children’s books, discussions 

and data stories are used for triangulation.  

 

This model means that refinement and recognition is ongoing.  

Should additional support be in place, this includes identification of action steps and a timeline. 

The teacher will agree sessions for the coach to attend to either team teach, model or visit.  
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Planning 

 

Planning is a process not a product. It has one purpose; to enable high quality provision.  

Planning is critical and underpins effective teaching, playing an important role in shaping 

children’s understanding and progression.  

▪ Planning time is provided to staff teams in order to collaborate, share and bring their 

passion to the subject and desire to make a difference.  Joint planning time and PD 

increases the joint knowledge of a subject and the best way to teach it.  

▪ All teachers need to be clear and precise about the knowledge/skills they want children to 

learn.  

▪ Teachers must consider individual starting points and expected end points. 

Where are the children starting from?  

Where do they need to get to?  

How will they best help them to get there?  

 

Curriculum programmes are in place across the curriculum that outline key concepts to be 

taught for progression.  This progression model means that long term planning is sequenced to 

build on prior learning. This is mapped carefully ensuring standards are met at each age and 

stage.  Short term planning is a tool to ‘prepare’ lesson content and supports thinking. The 

knowledge of children’s specific needs and prior learning is a key part of planning. Teachers are 

expected to provide inclusive classrooms that support all children to learn best and when 

planning they consider our pedagogical approaches that engage and motivate children, 

including those with SEND and neurodiverse needs.  

 

 

Teaching (Appendix 3) 

Lessons follow a layered approach, there is a clear structure and order to teaching that is familiar 

and consistent. This provides a safe and purposeful classroom where everyone knows what is 

expected. This means that the layers for teaching, learning and assessment are carefully mapped 

to ensure progress and successful learning.  Lessons include opportunities for children to:  

▪ Follow a line of enquiry by responding to a question. (This can include a hook or big 

picture)   

▪ Links to prior learning; show what they know and remember.  

▪ Develop their vocabulary through carefully selected ‘word choices’ using an oracy 

approach  

▪ ‘Teach’ provides instruction and new information to children. This includes explicit 

modelling and quality interactions through dialogue.  

▪ ‘Learn and Do’ includes the use of talk partners and feedback strategies. Time is given to 

work independently or collaboratively to practice and process for a sustained period.    

▪ ‘Marking’ and ‘Next steps’ support reflection and review. Time is given to deepen thinking.  
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Assessment  

Ongoing assessment is part of teachers repertoire of pedagogical strategies.  

We know that live and timely feedback is the most effective tool in moving learning forward.  

Staff use a collection of feedback strategies within ‘live teaching’.  
▪ Questioning and dialogue plays an important role.  

▪ Teachers observe and assess children’s progress throughout lessons.  

▪ Staff use movement in lessons to engage and listen to responses of children, live mark and 

respond. This includes addressing misconceptions or modelling. Teachers use blue pen.  

▪ Children are active in their learning and progress. They engage in self and peer assessment 

and provide pupil voice. Children mark and edit using green pen.  

▪ Times to mark, edit and use peer assessment is mapped within layered lesson structures.  

▪ Staff use a repertoire of retrieval practice to engage and inspire children with opportunities 

to show what they know and to remember. Staff revisit, repeat and check children’s 
knowledge with the ability to change direction, adjust or repeat teaching when needed.   

 

Across all subjects, children and staff know what is expected and work towards age-related 

outcomes.   

▪ Target cards (in core subjects) and Milestone cards (in foundation subjects) outline these for 

each year group. They are used as a working document by children and staff. The cards 

outline content in line with the National Curriculum standards.  

▪ For children with SEND, ISPs are in place. Smart targets are set to support their steps of 

progress. These are shared with parents and children with reviews in place. 360 assessments 

are also used as holistic tools when assessing children.   

 

Summative testing is used to support formative assessment.  

▪ Standardised commercial tests are used to provide standardised scores and comparable 

outcomes.  With the exception of Reception and year 6, NFER and maths mastery test 

papers are used. Year 6 use past SATs papers ahead of the actual SATS paper that year.  

▪ Screening checks take place with the Phonics screening check in year one. And year 2 

resits. Internal assessments take place each half term to track phonics progress and inform 

teaching and groupings. 

▪ The multiplication check takes place in year four. Internal tracking via ‘Times Tables 
Rockstars’ and MTC practice tests are used ahead of the check.  

▪ Moderation of writing takes place internally with engagement in external moderation. 
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Roles and responsibilities 

 

Teaching staff must:  

▪ Follow the expectations for teaching and professional conduct as set out in the Teachers’ 
Standards.  

▪ Use the language of our values and rules consistently . 

▪ Follow the Darlinghurst Direction. 

▪ Provide clearly established routines for teaching and learning.  

▪ Support children by explicitly teaching, modelling and scaffolding learning and learning 

behaviours.  

▪ Create conditions for excellent learning that is consistent and in line with agreed standards in 

The Excellence Framework.  

▪ Support the emotional safety and regulation of children.  

▪ Take time to meet and greet at the start of lessons alongside setting the expectation.  

▪ Ensure all children are ready to learn.  

▪ Explicitly teach and recognise the three rules in daily practice.  

▪ Deliberately develop the self-esteem of children through positive noticing.  

▪ Deliver high quality provision that meets the needs of cohorts and individuals.  

▪ Be highly knowledgeable of the curriculum and progression.  

▪ Use data and information stories well to drive and report on progress.  

 

 

Senior leaders must: 

▪ Be a visible presence around the academy including ‘meet and greet’. 
▪ Be models of excellence in how we do it here – the Darlinghurst Direction.  

▪ Have a clear and ambitious vision for providing high-quality, inclusive education to all.  

▪ Celebrate achievement and have high expectations for everyone.  

▪ Regularly celebrate staff and children whose efforts go above and beyond expectations. 

▪ Ensure staff training needs are identified and met.  

▪ Plan PD that ensures practice and growth.  

▪ Use staff feedback, praise and prompts to target/evaluate the impact of provision. 

▪ Promote team work at all levels with time allocated to forged teams across the year. 

▪ Address underachievement and intervene promptly.  

▪ Support teachers in managing more complex or challenging needs / behaviours.  

 

Parents and carers must:  

▪ Ensure children have good attendance and are punctual at the start of the day. 

▪ Reinforce the academy values 

▪ Work with the academy to ensure their children follow the three rules:  

Be ready to learn, Be respectful in their relationships and Be safe in their choices   

▪ Participate in discussions about their child’s progress and attainment  
▪ Communicate with the school to share information promptly  

▪ Encourage their child to take responsibility for their own learning  

▪ Support their child’s learning including learning at home  
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Governors must:  

▪ Monitor the strategic direction of the academy.  

▪ Monitor the impact of teaching and learning strategies on students’ progress.  
▪ Monitor the effectiveness of this policy.  

▪ Be a critical friend.  

 

Children must:  

• Follow the Darlinghurst Direction and Rules.   

• Demonstrate the academy values. 

• Be determined to try their best and never give up.  

• Build their confidence to challenge themselves every day. 

• Show a sense of belonging and help to make Darlinghurst a happy place to learn.  

• Show rainbow words in their interactions with others. 

• Always do their very best.  

 

 

Conclusion: An academy wide approach 

 

At Darlinghurst Academy we are committed to inclusive education. We have high expectations 

of all our children with clear values that support children to be responsible for their learning as an 

individual but as a member of the academy. Clear routines mean that everyone knows the part 

they play and can be active in their learning. Teachers are committed to providing educational 

experiences that support children to be successful. Our approach is to ensure that children leave 

Darlinghurst Academy ready for their next phase with attainment above the national standard.  

We know that improved outcomes equate to improved life chances. 
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Appendix 2  

 
Excellence Framework  

Action Examples 

1. Use a relational approach to support all 

ch – establishing trust  

 

 

 

• Establish trust and show deliberate botherdness  

• Respond to behaviour with deliberate calm (be proportionate in response – avoid connections to own 

emotions and self) 

• Use choice and consequence in line  with academy policy – managing feelings/behaviour   

• Know individuals (compass sheets) and support/respond to needs accordingly.  

• When needed – stick to script for intervention 

2. Show mutual respect and create a 

positive culture  

• Show and promote kindness and rainbow words (attributes) 

• Model politeness – no shushing/nagging. Be firm – no shouting  

• Create a positive emotional climate for learning with recognition and acknowledgement  

• Consider emotions – address beh, privately not publicly avoiding name/shame  

3. Narrate the positive  

Give recognition and affirmation 

• Watch and catch good conduct  

• Thank children for meeting expectation and Ready to learn. Use thanks and praise to re-engage ch. 

Refrain from name and shame.  

• Give verbal  recognition to I can statements  and use recognition boards 

• Narrate the Darlinghurst Direction and aspects demonstrated by ch. 

• Identify successful examples/partner work explaining why,  

• Support ch. in their development of citizenship and character  

4. Be discerning in your use of praise – give 

it value  

 

• Praise the effort  (not ch.)  Avoid gender specific vocab 

• Ensure praise is specific to what has been done well – effort/good examples   

• Praise ch. for going ‘above and beyond’, triangulate praise 

• Praise examples of A – E and BV  

• Acknowledge good role models and those that help others  

5. Promote high expectations of behaviour 

when moving around the academy and 

for all transitions  (all ch.) 

• Warm exchanges and visible kindness – including meet and greet to classroom/spaces 

• Positive pronouncements - corridor/ playground recognition  

• Fantastic walking (on the left)  

• Explicit reference to expectations and movement ahead of transition.  

• Refer to the three rules and boundaries  

6. Show enthusiasm and passion for lessons • Stand/sit tall and still when giving instructions, smile/relax and enjoy the lesson, use of 

animation/gestures/actions 

7. Redirect low level/off task beh  • Be consistent in expectation and response  

• Use positive noticing and 2 minute interventions at the earliest stage of disengagement  

• Make connections  -‘ your behaviour /our expectations’  
• Use positive strategies to reset and redirect – if needed follow this with time/ choices  

8. Make significant and sustained 

contributions to planning – sequential 

learning  

• Contribute to discussions, bring pre-prepared planning to meetings, consider all vulnerable groups and 

neurodivergent chn. 

• Lessons are mapped and sequential to support progression  

9. Prepare for the lesson in good time • Resources are out and ready for use 

• The use of monitors are established/routines support pace  

• Share any changes to routine to chn in advance  

10. Practice the lesson thoroughly to respond 

live during the lesson 

• Sufficient research into lessons, reading the whole class book and looking at worked examples before hand

• Subject knowledge is strong (able to expand/respond to Qu) 

11. Plan and use target cards/gap 

analysis/ISPs to support personal progress  

• Address gaps (target cards and assessments) in carefully planned lessons to meet needs  

• ISPs are used to support targeted actions for SEN  

12. Prepare and use  scaffolds / good 

models to support chn 

• Working walls, KO’s, word mats provide information/ scaffold 

• Models and worked examples meet standards and purpose 

• Adapted models/additional scaffold provide access to neurodiverse chn 

• Strategies/scaffold  help chn plan, work and evaluate learning   

• Scaffold and targets for Ch. with SEN link to individual needs/plans  

13. Provide opportunities for children to work 

independently or collaboratively  

• Ch work independently for sustained periods of time (brain breaks etc if needed)   

• Ch, work collaboratively with effective contribution to group tasks showing self-management, social 

awareness and relationship skills  

• During group work/ P1 and P2 roles are assigned and used well 

14. Lessons are taught in manageable 

chunks, using  layered lesson structures 

and strategies  

• Structures are taught to time, each section is purposeful, ch. given sufficient time to work independently, 

timetables are adhered to 

• Supportive strategies – chunking, rehearsing, repeating, concrete, visual representations support chn 

who struggle with processing and memory  

• (consider short tasks/frequent breaks for chn needs) 

15. Additional adults are deployed 

effectively 

 

• Tight teamwork – share beh. plans/management. Agree response/routines  

• Allocation of adults to identified need  

• Timely intervention / response  

• Adults watch/support the ch. not the T – for full engagement/support  

• Find time to discuss lessons and share observations – positive talk, feedback 

16. Keep the learning environment calm, 

accessible, inclusive and safe  

 

• Create a learning environment/climate that is multi-dimensional: physically emotionally and 

psychologically safe   

• Space is organised to ensure conducive and purposeful activity  

• Personal space and ease of movement / accessibility  

• Uncluttered spaces, clear and calm - supportive of neurodivergent children 

• Purposeful flipchart paper/IWB slides are neat/uncluttered  

• ordered entry -  noise levels reduced 

• Meet and greet, personal exchanges  

• assigned roles/monitors – collective responsibility  

Darlinghurst Academy
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17. Maximise learning time through 

predictable, refined routines   

 

• Ready to learn  

• Rehearse, reinforce and articulate routines 

• Ch. immediately respond to instructions, questions + signals, calm/quick transitions lead to no learning 

lost, toilet/drink breaks limited where possible, systems to ensure resources easily accessed/distributed 

are in place, name-call register, lessons finish on time  

18. Stop / Ready to learn.  

 

Use silent behaviour management signals 

• Ready position.   Ready to learn.  

• Ch. respond within 5 seconds to the stop and ready to learn signals (this is rehearsed until expectation is 

met).  

Should support be needed - positive praise/thanks can be given verbally,         Thank you … your eyes 
are on me, thank you for your full attention, thank you for pencils down work.  

• handw. signals are used, immediate response to MTYT, TTYP, 1,2,3 

• Teach/talk only when ch. are focused 

19. Instructions are explicit and reiterated 

through TTYP 

 

 

• Explicit instruction – teacher led approaches are embedded  i.e. think aloud  

• The purpose of lesson is shared/repeated – key points 

• Set explicit and clear instruction -  concise/precise vocab 

•  keep instructions simple and in the order they are to be carried out (processing time)  

• Instructions are chunked and repeated through use of TTYP 

20. Teachers use visuals and actions to 

support learning of subject specific 

vocabulary 

• Explicit teaching of key vocabulary in every lesson - avoid long lists 

• Actions relevant to subject and aid memory/understanding e.g. punctuation and maths operations, 

NN/LSAs mirror actions used by T 

21. Ensure ch.  track the T. or in good position 

for learning  

• Tables / chair layout can see board / track the T 

• Layout ensures accessibility and movement of the T during lessons 

(V formation in small groups/phonics – carpet space)  

• Ensure all ch. track the T (eyes on me) and listen well (consider position of chn ) 

• Layout supports or can be adapted for group work – collaborative/practical  

22. Ensure that retrieval practice is used to 

secure knowledge and improve short 

and long term memory  

• Skills and knowledge are rehearsed/referenced/applied  

• Links to prior learning and new learning are clear 

• Opportunities to show knowledge and build memory are used well   

• Sequential learning and progression is evident and clear   

23. Ensure appropriate time is given to 

TTYP/tasks and responses  

• Give the time deadline before the task so chn listen  

• Balance T. talk/partner talk, response times: closed questions - a few seconds, open questions - just 

enough time before discussion tails-off 

• consider processing and thinking time for chn  

24. Talk partners are fully established  

including P1, P2 or PA, PB 

 

• Ch. know where to sit at tables/carpet, T chooses partners and ensures everyone is either in a partner or 

a 3, partners are allocated before lesson (T doesn’t partner with child) 
• Good partner position is modelled by ch. e.g side-by-side, turning heads not bodies. Good examples 

are used as models.  

25. TTYP is firmly embedded.  

Ch. ‘Turn-to-your-partner’ to answer every 

question 

• Consistency is clear.  Raised hands or calling out does not take place.   

• Ch. turn without hesitation and turn back in good time, ch. speak clearly, listen attentively and in KS2 

build upon what their partner says  

26. Ensure ALL ch. participate in my-turn-

your-turn (MT/YT) and turn-to-your-partner 

(TTYP) 

• All Ch. engage in MT/YT and TTYP.  

• Positive reinforcement is used, if needed for 100% engagement   

• Ch speak clearly during feedback/listen to one another  

27. Ensure ch. speak in full sentences and 

high quality language promoted 

• Consistent use of standard English, sentence stems provided where appropriate, sentences repeated 

back to model correct grammatical structure, extend signal used to encourage lengthened answer  

28. Ensure questioning is varied • Planned and live questioning moves learning on 

• A range of open/closed/Qs stems are used suitable to the task/need/chn understanding  

• Consider number of questions and how commenting can also encourage conversation.  

29. Ask purposeful questions that deepen 

and sustain thinking 

 

• Always reference the key question 

• Question ch throughout lesson: during whole class input TTYP is used and in all other lesson parts (active 

listening/do tasks/live marking)  

• Questioning extends thinking leading to detailed response/explanation or courageous conversation 

30. Actively listen while ch. use talk partners   

 

Collect feedback in a variety of ways  

 

• T / LSA moves around room to listen to as many ch. as possible.  

• Hands up used only by ch. to ask questions not for answering, including no alternatives to hands up e.g. 

fingers on nose/thumbs up  

• Cold calling (Y6) only and should not hinder confidence or pace of a lesson. This is balanced with 

TTYP/MTYT and DA feedback strategies.  

• Choose Two, Paraphrase , Choral, Popcorn, Word Wave 

31. Observe and assess pupils’ progress 
throughout lesson, with a focus on those 

who are deemed vulnerable  

• Move around space, scan room, listen to partner talk, repeat ch.’s responses so all can hear. Regularly 
visit and observe focus pupils (neurodiverse chn, PP, poor attendees).  

• Ch. sit where they can be assessed easily;  intervention, support and interaction  

32. Practice and revisit -consolidating 

knowledge.    

Identify/address misconceptions if ch. do not 

understand or need more practice  

• Use a repertoire of retrieval practice to engage and inspire 

• use of mini-plenaries as a form of checking and reinforcing. 

• Revisit, repeat and check children’s knowledge - change direction/adjust/repeat  teaching  where 

needed. Always address misconceptions.  

• Mark meets/pre/post teaching supports key ch.  

33. Actively promote high standards of 

presentation  - presentation best  

 

• Share expectations of h/w grip, h/w position and presentation best (layout)  

• Poor presentation is addressed / repetition of error is minimized (blue pen) 

• Books are consistent: name label, stickers, covers on books, evidence of PB stars 

• Celebrate presentation best  

34. Follow marking policy  

 

• Live mark throughout lessons. All work is acknowledged by blue pen. Children green pen. 

• Verbal and written feedback moves learning forward  

• Target cards accurately reflect progress and next steps.  
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Appendix 3  

 
KS1 Layered Mathematics Lesson 

Children’s books 

1.  Short date to be written at the top left of each page starting in the first full square in the format 00.00.00 – there 

should be a number in each box and dot on the line in between.  

2. Use headings in Y2. All headings should have an empty line above and below. The main heading should be 

centred with subheadings (i.e. parts of the lesson) aligned to the left. 

Lesson Section  Approx Timings Description Workbook 

Number 

Crunch 

20 mins Number Crunch can be oral or written.  

First 5-10 minutes of NC to be focused on mental maths using the counting stick. Body counting, 

quick fire activities such as tables tennis/ping pong.  

Second 10-15 minutes - rehearsal of mental strategies identified through a combination of: 

1) Mental maths program of study 

2) Link to number statement from target card/ 

3) Targeting a common gap identified in analysis of summative arithmetic assessment  

Where possible, make explicit connections to number for the main part of the lesson. 

Heading in front of 

book under date 

 NC or PUA  

Title 

 

2mins The children will complete this before the main part of the lesson begins. The heading should be 

short and specific e.g. Place Value, Area, Addition (younger children may write ‘Adding), etc. 
Title in the middle 

of page 

underlined  

Title 

Show  

 

3-5mins 1. Ask the children to complete a question from the previous day’s learning.  
• Repeating another question at the same level of difficulty where they experienced 

success from yesterday’s independent task. 
• Being given a completed question and asking the children to explain if it is right or 

wrong. 

This might involve recording in children’s books where appropriate. 
2. Children tick/ correct their completed question or questions using green pen. 

This step directs or redirects the entire lesson – it is assessment. Teachers must use this step to 

decide if they should teach the lesson they have planned for today or adapt/ simplify/ respond/ 

reteach/ revisit the misconceptions from yesterday.  

 

When teaching new vocabulary: 

- say the word MTYT  

- explain meaning and where possible use the hook 

-  use an action to make the word memorable  

- TTYP to assess understanding/ use. 

Heading under title  

Show 

Learn 

 

 

 

15-20min 1. Review the vocabulary needed for today’s lesson and introduce any additional vocabulary 
using the above structure. 

2. Teach the concept (new and developed learning) following clear, short and succinct steps 

to success using both concrete/ pictorial and abstract.  

3. CP and A should be used in EVERY lesson and not just as progression for teaching.  

4. Children’s understanding should always be assessed using TTYP and full sentence answers 
throughout. 

5. Address misconceptions and demonstrate errors to ensure children are successful. 

6. Demonstrate the independent learning task following the same steps to success. 

Note: Any talk task used should be fed into the new learning  

Recording in 

children’s books is 
not expected.  

 

Do  

 

15-20min 1. Children practise the concept independently – this may mean working individually, or in 

mixed ability pairs/groups. 4-8 questions should be enough to assess if children have 

understood the concept.  

2. Ensure blue pen live marking takes place whilst children are working with next step prompts. 

 

Note: Challenge should be part of the entire lesson.  

ALL children should be challenged or supported through an increased or decreased scaffold. 

Individual children should not be completing separate challenge questions – if a question is 

worth asking, it is worth everyone answering. 

Concrete resources should be available for ALL children to use. There should not be ability tables 

with concrete resources only being available to one group. Teachers or LSAs may work with a 

focus group and help direct children to increase or decrease use of concrete resources or 

scaffold. 

Heading under 

show 

Do 

Mark 10-15 min 1. Children tick/correct their own work using a green pen.  

2. Common calculation errors that arise during marking should be addressed. 

3. One next step prompt should be written by the children in green pen in their books. 

Children answer their next step prompt in pencil and tick/correct in green. 

4. Finish the lesson by: 

• Linking the learning back /vocabulary/ key facts 

• Celebrating children’s successes  

Green pen title in 

books  
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