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Darlinghurst Academy Pupil Premium Strategy Statement
2024-2027

This statement details our academy’s use of pupil premium funding to help improve the aftainment of our
disadvantaged pupils. It outlines our pupil premium strategy (a three-year approach 2024-2027), how we intend to
spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Darlinghurst Academy
Number of pupils in school as Oct 24 Census 501

Proportion (%) of pupil premium eligible pupils as Oct 24 Census 23.49%

Academic years that our current pupil premium strategy plan covers 2024-2027

Date this statement was published 30 September 2024
Date on which it will be reviewed 1 November 2025,26,27
Statement authorised by Emma Nicholls

Pupil premium lead Leanne Hahn
Governor / Trustee lead Bev Williams

Funding overview

Detail - 2024/25 Amount

Pupil premium funding allocation (128 pupils @ £1480) (1 LAC @£2570) 29.6% £189, 440

Total budget for this academic year £189, 440

Part A: Pupil premium strategy plan
Statement of intent

At Darlinghurst we promote an inclusive culture, foster empowerment, raise the attainment of all of our children no
matter their prior attainment and support their emotional, health and wellbeing needs. Our academy priorities drive our
approach.

Academy priority 1 Relentless focus so that all communication with stakeholders has impact.

Academy Priority 2 Academy-wide approaches address needs and next steps for progress.

Pupil Premium funding (informed by evidence-based approaches from the EEF and proven approaches for similar
schools and our own successes) will be used to provide activities to support the quality of teaching, provide targeted
academic support and overcome non-academic barriers. We will support the quality of teaching through the provision
of PD, provide targeted academic support within year groups and work hard to overcome non-academic barriers that
disadvantaged children face such as attendance, wellbeing and relationship building. We intend implementing a 3-
year approach that will be responsive o common challenges and individual needs, rooted in robust diagnostic
assessment, knowledge of our families and listening to our children. The academy will use Pupil Premium funding to
support our children to make progress, increase attainment outcomes and continue to narrow the gap between PP
and Non-PP. The academy will review and evaluate the impact of expenditure for provision at termly intervals
throughout the academic year, measuring progress against the success criteria. Where available, internal and external
data and information will be used to evaluate progress. As with all government funding, Darlinghurst Academy must be
able to account for how this money is being used to achieve our central goal of improving the attainment of our
disadvantaged. This strategy is in place to ensure funding is allocated and spent appropriately with accountability of
educational performance, including scrutiny by governors and trustees. Academy leaders with responsibility for the
plan, work with key stakeholders and line managers. The Principal and Vice Principal are accountable through direct
line management and to the governing body, with regular reports and updates.

Challenges

This details the key challenges fo achievement that we have identified among our disadvantaged pupils.
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Challenge number

Detail of challenge

1

Outcomes

Due to lower starting point of entry i.e.
e New reception starters (low baseline in particular literacy)
e New fo the Academy (in year admissions)
e New to the country

Early intervention and rapid response to address the needs and next steps of disadvantaged
children for progress by the end of the academic year across all subjects.

2 Attendance and Punctuality
Due to the important links between attendance and attainment, disadvantaged and
vulnerable children require ongoing support to reduce their absence and lateness.
Morning routines, meet and greet and the start of lessons allow children to feel happy and
supported at the start of the school day or upon their return.

3 Literacy
Disadvantaged children’s socio-economic backgrounds negatively affect their overall
literacy. The Academy-wide approach benefits the most vulnerable improving their
vocabulary and exposing them to language-rich environments.
Writing outcomes of PP children remains lower than those of their peers across the Academy
(inclusive of those new fo the academy/country in line with challenge number 1).

4 Cultural Capital
Many of our families are unable to fund or resource enrichment opportunities for their children.
Within academy provision, planned frips, visits, futoring, clubs and collaboration/engagement
with external agencies foster cultural capital for all. Pupil Premium funding is used to provide
opportunities so that all have equal access.

5 Emotional Health and Wellbeing

Due to accessibility to open spaces, within the Academy therapeutic activities, enrichment
activities and external agencies who can support emotional health and wellbeing. Within
Academy provision, Pupil Premium funding is used to provide such opportunities that supports
and develops their overall health and happiness.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure

whether they have been achieved.

Intended outcome

Success criteria

To improve outcomes for Outcomes to show even better progress from starting points on entry for identified
our disadvantaged so that groups.
they are in line with their Narrow the gap of Literacy.

peers by the end of KS2.

Key Stage 2 outcomes for disadvantaged to be above national disadvantage with
any gaps smaller than national.

Improve combined achievements for disadvantaged children
Increase overall GLD in EYFS above national

To reduce the absence rate Overall attendance remains above national, regional and local statistics

and lateness for

Support and challenge hard to reach families
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disadvantaged and
vulnerable children.

Increase punctuality
Reduce attendance gap to be in line with national norms
Narrow the gap between disadvantaged and non-disadvantaged pupils

Reduce the overall absence rate and persistent absence rate for disadvantaged and
vulnerable children annually

To improve literacy
outcomes for our
disadvantaged.

Literacy outcomes for disadvantaged children by the end of KS2 are above national
disadvantage and the DA gap between disadvantage and non-disadvantage closes
over time.

Reduce the DA gap for reading and writing so that it is above local, regional and
national.

Increase writing attainment at EXS+ across Key Stage 2 (particularly for identified
groups linked to challengel)

Increase early writing in EYFS with further support, in year 1, for those who did not meet
ELG

Support children's oracy (speech and language, language acquisition)

To improve children’s
cultural capital so that they
have greater aspirations.

Expose disadvantaged children to examples of the best

Inspire disadvantaged children through exposure, engagement in rich and varied
opportunities.

Increase the engagement in clubs, competitions and wider experiences.

Provide trips and visits linked to aspirations and interests i.e. My Future My Southend

To achieve and sustain
improved health and
mental wellbeing for all
including our
disadvantaged.

Improve children's emotional literacy, supporting their understanding and
communication of their emotions

Apply therapeutic approaches to support the most vulnerable children including
engagement in PD (attachment and frauma needs)

Use relational practise well showing a direct impact on children’s behaviour and
mindset

Utilise curriculum links and deeper days to support EHWB of disadvantaged children

Increase sustainable health through increased engagement of stakeholders

Activity in this academic year
This details how we intend to spend our pupil premium over the three-year period to address the challenges listed

above.

Teaching
Budgeted cost: £118,277.38

Activity

Evidence that supports this approach Challenge
number(s)

addressed




Professional Development
and Quality First Teaching

Development of metacognition and self-regulation is consistently
linked with successful learning from Early Years Foundation Stage
(EYFS) to Yé. Improving self-regulation skills in children is likely to have a
lasting positive impact on later learning and on wider outcomes such
as behaviour and persistence. Embedding self-regulation strategies is
particularly beneficial to children from disadvantaged backgrounds.

Self-Regulation Toolkit Education Endowment Foundation (EEF)

Feedback from teachers — positive praise demonstrates the highest
impact across all ages.

Feedback Toolkit EEF

- mapped and focused PD for staff meetings and twilights
- relational practice (WTAC)

- attachment and trauma needs

- understanding neuro-diverse classrooms

- external PD and wider networking

- classroom strategies (the Excellence Framework)

1.3.4,5

Synthetic phonics
programme

Phonics approaches have a strong evidence base indicating a
positive impact on pupils, particularly from disadvantaged
backgrounds.

Phonics/Toolkit EEF

- embedded phonics programme

- all adults trained to deliver high quality lessons
- groupings tailored to need

- half terming assessment informs provision

Literacy and writing groups

Maths Mastery

Mastery learning approaches aim to ensure that all pupils have
mastered key concepts before moving on to the next topic —in
contrast with traditional teaching methods in which pupils may be left
behind, with gaps of misunderstanding widening. Mastery learning
approaches could address these challenges by giving additional time
and support to pupils who may have missed learning, or take longer
to master new knowledge and skills. In order for mastery approaches
to be effective for pupils with gaps in understanding, it is crucial that
additional support is provided.

Mastery learning | EEF

- Adapted mastery programme

- Incorporation of mental maths

- Arithmetic focus

- Number groups improving foundational basic skills

- School led tutoring improves mathematical knowledge and
skills

Assessment (formative and
summative)

Standardised tests can provide reliable insights into the specific
strengths and weaknesses of each pupil to help ensure they receive
the correct additional support through interventions or teacher
instruction:

Standardised Tests/Assessing and Monitoring Pupil Progress EEF

- mapped assessment cycle/ NFER

- pupil progress meetings and provision mapping
- forensic gap analysis

- farget cards

1.3.5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

- moderation

- assessment in layered lessons/Excellence Framework
- questioning and feedback strategies

- retrieval

Targeted academic

Budgeted cost: £13,500.00

Activity

Evidence that supports this approach

Challenge numbei(s)
addressed

1:1 Phonics

Phonics approaches have a strong evidence base indicating a
positive impact on pupils, particularly from disadvantaged
backgrounds. Targeted phonics interventions have been shown
to be more effective when delivered as regular sessions over a
period up to 12 weeks

Phonics/Toolkit EEF

-additional 1:1 phonics sessions targeted at disadvantaged
children who require further phonics support.

-Leaders and key staff.

1.3.5

Tutoring and
Interventions

Tuition targeted at specific needs and knowledge gaps can be
an effective method to support low attaining pupils or those
falling behind, both one-to-one:

One-to-one tuition Toolkit EEF
Small Group Toolkit EEF

- targeted pre and post teaching to individuals/groups, ensuring
children have the necessary knowledge/key vocabulary/basic
skills to access lessons. -Tutoring in Yé.

Drawing Club

Oral language interventions can have a positive impact on
pupils’ language skills. Approaches that focus on speaking,
listening and a combination of the two show positive impacts on
attainment:

Oral language interventions EEF

-improve listening, vocabulary, joy of reading and storytelling
impacting on mark making and story writing for disadvantaged
children in the EYFS.

1,.3.4,5

Play-based learning

Positive outcomes for early learning in vocabulary, reasoning
and early numeracy.

Play-based learning EEF

-improve social and cognitive skills by teaching children how to
play.

1.34,5

Reading for Enjoyment

National Literacy Trust 2024 finding:

- In 2024, the percentage of children and young people who
told us they enjoyed reading was its lowest since we started
asking about this in 2005.

- Just 1in 3 (34.6%) children and young people aged 8 to 18
said that they enjoyed reading in their free time in 2024.
Reading enjoyment levels have decreased by 8.8
percentage points over the past year alone.

1.3.5
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Slightly more children and young people aged 8 to 18 said
that they enjoyed reading at school (40.5%) than in their
free time (34.6%).

Writing for Enjoyment

National Literacy Trust 2023 Survey: 1.3,5

Enjoyment levels for writing dropped for all children and
young people regardless of their background in 2023.

1in 3 (31%) 11-year-olds in England left primary school in
2022 unable to write at the expected level, rising to nearly
half (46%) of disadvantaged children.

Children and young people who enjoyed writing very much
were seven times more likely to write above the level
expected for their age compared with those who did not
enjoy writing af all (50.3% vs 7.2%, Clark, 2016).

3in 4 (74.9%) children and young people who enjoyed
writing in their free fime also enjoyed writing at school, while
3in 5 (59.0%) children and young people who enjoyed
writing at school also enjoyed writing in their free fime

Wider strategies

Budgeted cost: £22,733.33

Activity

Evidence that supports this approach

Challenge
#
addressed

Holiday clubs

Our evidence from previous clubs show that children and parents from
disadvantaged backgrounds benefit from focused holiday clubs. We use
our own feaching staff, specialists and provide intensive, well-resourced
sessions within the provision.

Summer Schools Toolkit EEF

-support emotional health and wellbeing
-support transition

-building relationships

-fosters friendships

2,5

PD- relational practice

Both targeted interventions and universal approaches can have positive
overall effects:

Behaviour interventions/EEF (educationendowmentfoundation.org.uk)

-build strong relationships with all families and children, in particular
disadvantaged and vulnerable children

-barriers quickly identified and responded to
-appropriate scaffold in place to support or challenge

ALL

Attendance

Embedding principles of good practice set out in the Department for
Education’s (DfE) Improving School Attendance advice.

The DfE guidance has been informed through the engagement with
schools that have significantly reduced levels of absence and persistent
absence.

-Training and release time for staff to develop and implement procedures
-Attendance Officer (AO) and leaders to review data

- all stakeholders to work together to improve attendance for all children,
in particular those who are disadvantaged and vulnerable.

-communication between AQO, leaders and teachers
-identified focus families

ALL

Enrichment

Positive impact and benefits to children’s well-being, confident, self-
efficacy, physical development, health and wellbeing and attitudes to

2,3.4,5
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learning, impacting on improved attendance. This has been evident in
our own experiences and evidence as well as research based
approaches.

Arts Participation Toolkit EEF
Physical activity Toolkit EEF

Qutdoor Adventure Learning Toolkit EEF

-specialist provision of ART, ODL PE

-wellbeing areas/spaces developed across school

- community based enrichment/aspirational activities

-external providers to support aspirations

-curriculum and clubs that promotes and supports health and wellbeing

Cover staff Our children respond better to our own staff who use a consistent ALL
approach to established routines expectations. Children know our staff
and respond beftter in lessons.
-cover supervisors, Senior Lead Teacher (SLT), Learning Support assistants
(LSAS)
Further develop Social and There is extensive evidence associating childhood social and emotional 1.2,5
Emotional Learning skills with improved outcomes at school and in later life (e.g., improved
academic performance, attitudes, behaviour and relationships with
peers):
Social and Emotional Learning EEF
-improve children’s social and emotional resilience
-Learning and Life Skills
-British Values
-SMSC
-embed routines and practices
- promote co and self-regulation
-support fransitions
Contingency fund Based on our experiences and those of similar schools to ours, we have ALL
identified a need to set a small amount of funding aside to respond
quickly to needs that have not yet been identified.
Free School Meals (FSM) Based on our evidence, providing funds for those families that need if, 1.2,3.4,5

Voucher

ensures no child is disadvantaged and has equal access to enrichment
opportunities.

Total budgeted cost: £154,510.71




Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022/23academic year.




